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We have chosen to focus on sex, and in particular women in 
STEM subjects.  This thinking can be applied other protected 
characteristics and target groups, such as low socio-economic 
status, or even international students, and other disciplines.
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1. Develop collaboration: team and institutional buy-in.

2. Undertake quantitative analysis/review of data to 
assess under-representation.

3. Undertake qualitative research to develop 
understanding about under-representation.

4. Use evidence to develop access and success initiatives, 
being open to positive action.

5. Formative and impact evaluation.

6. Apply and share the learning.
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� “…curriculum is what all students have in common, 
irrespective of their diversity, and is within our institutional 
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process of quality enhancement. Making a shift of such 
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